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1 Introduction
Society today is changing at a great pace, driven by the

growth rate of Information and Communication Technolo-
gies (ICT). Present day educational structures, put in place
in the late 19th century and the first half of the 20th cen-
tury, are based on the classical idea of encyclopaedic knowl-
edge and a simplistic view of education as the mere direct
transmission of that knowledge [1]. But now the industrial
age has been overtaken by the information age, in which a
new model of society (the Information Society) requires
new skills and competencies. Learners today need training
that covers topics such as the development of cognitive
skills, problem solving skills, information retrieval and fil-
tering, and the acquisition of knowledge in new domains.
And this not only requires the development of new skills,
but also calls for new ways of interacting with information.
Learners today are used to receiving information from vari-
ous sources in parallel, in rich and attractive multimedia
formats, in a participative and interactive manner and al-
ways at great speed. The TV generation has given way to
the generation of the Internet, videogames, and mobile com-
munications. In many cases the slower, more structured,
unidirectional approach of a class (or even of a digital docu-
ment) is totally at variance with modern learners’ normal
way of doing things and arouses a sense of antagonism and
demotivation.

Meanwhile, videogames have been developing in recent
years until they are now one of the most important branches
of the entertainment industry, and the idea of using them
for educational purposes has been gaining more and more
ground [2]. The very elements that we blame for distracting
our learners may be the ideal vehicle to reach them. How-
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in the promotion of this trend, due to the importance of e-Learning in 21st century educational processes. In this article we
identify two aspects that are critical in bringing about that integration: (i) the introduction of authoring methods that will
cut development costs and help instructors take an active part in that process, and (ii) the development of models to
integrate videogames into e-Learning platforms that will facilitate a two-way exchange of information and dispel the
perception of games as mere black boxes. This article provides an example of these aspects with <e-Adventure>, an
environment for the authoring of educational graphic adventures and the integration of the resulting games into on-line
learning environments.

Authors

Pablo Moreno-Ger is a Doctor of Computer Engineering by
the Universidad Complutense de Madrid and currently works
as a full-time researcher in the e-Learning Technologies Research
Group of the Universidad Complutense de Madrid (<e-UCM>).
His research is focused on the field of educational videogames
and simulations with game elements, with a special focus on its
deployment in virtual learning environments. He currently leads
the development of the educational platform <e-Adventure> and
participates in a number of different projects related to game-
based learning. <pablom@fdi.ucm.es>.

José-Luis Sierra-Rodríguez is a Doctor of Computer
Engineering by the Universidad Complutense de Madrid. He
has worked as a researcher at the Instituto de Automática Indus-
trial (Institute of Industrial Automation) of the Centro Superior
de Investigaciones Científicas (Spanish National Research
Council) (1990-1992) and in the Department of Artificial
Intelligence of the Universidad Politécnica de Madrid (1993-
1998). Since then he has been lecturing and researching at the
Universidad Complutense de Madrid, where he has been an
Associate Professor since 2007. He is a member of the <e-UCM>
research group and his research interests include e-Learning
technologies, domain specific languages, and markup languages.
<jlsierra@fdi.ucm.es>.

Baltasar Fernández-Manjón is a Doctor of Physics by the
Universidad Complutense de Madrid. Between 1991 and 1993
he worked as lecturer in Telecommunications Engineering at
the Universidad Politécnica de Madrid. Since 1993 he has been
lecturing and researching at the Faculty of Computing of the
Universidad Complutense de Madrid, where he has been an
Associate Professor since 1998. He is currently Vice-Deacon of
Research and External Relations of the Faculty of Computing.
He is co-director of the <e-UCM> research group and his
research interests include e-Learning technologies, educational
uses of markup techniques, the application of educational
standards, and user modelling. <balta@fdi.ucm.es>.



16 UPGRADE Vol. IX, No. 3, June 2008 © Novática

Technology-Enhanced Learning

ever, the arguments put forward by many academics in the
field for bringing games into education go beyond the sim-
ple idea that "if they like games and hate classes, let’s use
games to teach with". If we take such a simplistic view we
run the risk of merely reproducing traditional content un-
der a multimedia wrapper instead of studying and taking
advantage of the new and exciting features of the medium.
This trend, commonly referred to as Edutainment, came to
prominence in the nineties, when multimedia computers
became widely available to households. Towards the end of
the same decade the term Edutainment began to lose much
of its credibility as the market became saturated with poorly
designed games (both in educational and entertainment
terms) [3]. Studies researching into which elements make
videogames appealing highlight factors such as mechanisms
for controlled and perceptible progress, immersion in an
abstractly represented world, multimodality and, especially,
a very short feedback cycle that allows players to develop
theories and put them to the test in such a way that they
receive an immediate answer from the game that allows them
to find out whether or not their theory was correct [4] [5].
All these elements are, at the same time, desirable charac-
teristics of an effective learning process [6][7].

From our point of view games can be a powerful re-
source in education, but not if used indiscriminately. There-
fore one of the first things to do is to determine what kind
of games have an educational value, in which cases the de-
velopment costs are worth funding, who the target audi-
ence groups are, and what subjects they are to help teach.
In this respect, we believe that the field of e-Learning may
be an ideal proving ground due to its dynamism and tech-
nological infrastructure. At the same time, technology needs
to address other issues such as facilitating the development,
deployment, and maintenance of e-Learning. In this article
we aim to analyse the problems arising from addressing the
integration of educational videogames into e-Learning en-
vironments while keeping costs down and ensuring the ac-
tive involvement of instructors and content developers. Thus,
in Section 2 we take a closer look at why we consider e-
Learning to be the ideal proving ground in which to ex-
plore the integration of videogames into the learning proc-
ess, before going on to identify the obstacles that need to be
overcome from a technological viewpoint. Later, in Sec-
tion 3, we describe the <e-Adventure> platform, which was
specifically developed to address these technological chal-
lenges. Finally, in Section 4, we discuss the impact that this
technology may have as a support for developing educa-
tional models combining videogames with e-Learning.

2 Educational Videogames in e-Learning Envi-
ronments

One of the most salient issues to emerge in this field so
far is to find an answer to the question of how to incorpo-
rate educational videogames and simulations with game el-
ements into the current educational system. In spite of the
fact that the inertia of the traditional educational system
makes it reluctant to adopt new educational methodologies,

if we look a little beyond the concept of the traditional
school, we can find fields that are already prepared for the
use of these innovative approaches. Perhaps the best exam-
ple is e-Learning.

E-Learning environments went through a major crisis
in the late nineties when they became gigantic "graveyards"
of static content of very little educational value [8]. The
current trend, however, is towards the creation of complex
systems that include the tailoring of content to different user
profiles, detailed monitoring of the learning process, and
support for varied learning paths that go beyond linear learn-
ing models. In some cases, all this process is carried out
under standards and specifications intended to ensure the
interoperability of content or information about the learn-
ers, and even entire instructional designs [9]. Thus, the in-
corporation of educational games in modern Learning Man-
agement Systems (LMS) will allow us to make use of the
available technological infrastructure and to facilitate the
task of integrating games with the rest of the instructional
design and the assessment mechanisms available in these
learning environments.

However, videogames should be used in virtual learn-
ing environments with caution. The creation of educational
videogames is a much more complex and costly task than
the creation of other types of educational content. Also, the
integration of these games in such environments poses a
number of technological challenges in terms of reaping all
the potential benefits of videogames. For this reason we
view the authoring of content and its integration with exist-
ing e-Learning infrastructures as especially important prob-
lems.

2.1 The Authoring Factor
The first obstacle encountered when we begin to incor-

porate educational games in e-Learning environments is
their "economic viability". While it may be true that they
provide a quality educational experience, just how much
better is this experience compared with other content such
as HTML documents with explanatory graphics? Enough
to justify the enormous difference in cost?

The results of a survey conducted in a session on educa-
tional games during the Game Developers Conference
20051 , which included questions on the development costs
of projects running at that time, show that 26.23% of the
answers were in the $100,000 to $500,000 bracket, while
52.46% of the projects fell within the $100,000 to
$10,000,000 bracket [10]. Another study estimates the de-
velopment costs of a "latest generation educational simula-
tion" at between 15 and 30 person-years [11]. The develop-
ment of quality educational videogames also requires ex-
perts in education and/or the target domain (for example,
History or Medicine) to be included in the design teams

1 <http://www.gdconf.com/>. The conference brings together a
number of professionals from the videogame industry and is one
of the most important events in this field.
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along with the usual designers and programmers. This cost
is too high for the budgets of most online educational ini-
tiatives, and so we need to create development methodolo-
gies capable of optimizing the process to adapt projects to
smaller budgets while taking into consideration the particular
characteristics of game development (e.g. the coordination
of heterogeneous working groups).

Also, as a rule a commercial videogame is fully designed,
distributed, and sold as a closed and finished product. Edu-
cational content requires greater flexibility to enable it to
be easily modified to tailor it to a number of different con-
texts. In the case of the traditional content of e-Learning
environments (based on static or low-interactivity content),
it is easy to adapt to these changes by updating the docu-
ments.

However, if the content consists of an educational game
which is a compiled unit, to modify that content requires
the involvement of the developers who created it, who may
not even still be available. To overcome this limitation, edu-
cational games must be easy to maintain and, in particular,
must be easily modifiable and adaptable, ideally without
the need for the original developers to be involved. This
will allow the educators to play an active role in the up-
grading and adaptation of game content.

2.2 The Content Integration Factor
The easiest way to integrate educational videogames into

LMS systems is to develop games that can be distributed in
a Web environment. Games run on learners’ browsers so
that they can interact with the game. From the point of view
of the LMS, the game is just another document. If we draw
a parallel with traditional learning, this is like giving the
game to the learners for them to play at home without su-
pervision from an instructor. In engineering terms, this is
known as black box behaviour as the game is a self-con-
tained entity that behaves in a certain way, but we do not
have any details of its internal workings, neither is there

any way we can alter them. When the game finishes, the
only information the LMS has for the next sequencing de-
cision is the time elapsed from when the game started run-
ning and, in certain cases, the final state of the game (see
Figure 1). The main advantage of this approach is that it
functions independently of the implementation of the game,
provided that the game meets the minimum requirement of
being able to be run from a browser. Any LMS, however
simple it may be, will be capable of displaying this type of
content.

However, with the black box model it is impossible to
carry out a detailed monitoring of the interaction between
learner and game, which is necessary if we wish the in-
structor to see whether the student is learning the right les-
sons by interacting with the game [12]. Rather than simply
observing the time elapsed in each game session and the
final state of the game, with videogames that do not behave
as black boxes it is possible to get the answers to such ques-
tions as: "What decisions did the learner make?", "In what
order?", and "What was the outcome of the action?". Al-
lowing teachers to have access to such information may help
games be accepted in educational processes more readily,
especially by the teachers themselves. Therefore the aim is
to provide LMSs with a greater control over the internal
workings of the game and to achieve a more transparent
and flexible integration than with the black box approach.

3 An Example of the Creation and Integration of
Educational Games for e-Learning Environments:
<e-Adventure>

<e-Adventure> is a platform for the creation of digital
educational games intended for integration with e-Learn-
ing environments [13]. The platform focuses on the type of
games known as Graphic Adventures and was designed as
an authoring tool for this type of games. While there are a
great many tools and languages for the development of
Graphic Adventures, the <e-Adventure> platform was de-

Figure 1: Running an Educational Game under the Black Box Model.
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veloped specifically for use in educational environments.
With regard to what was discussed in the previous sec-

tion, <e-Adventure> provides mechanisms and
functionalities to facilitate the development process of edu-
cational games (by reducing the cost and making it easier
for instructors to take part in the process), and to achieve
the real (not black box) integration of the resulting games
into e-Learning environments.

3.1 Authoring of Educational Graphic Adventures
In <e-Adventure> the authoring process employs a lan-

guage-based approach [14], making use of techniques regu-
larly used in the development of content-rich applications
[15]. The game’s storyboard is considered to be the most
important element of the game and a specific language has
been designed to allow for the markup of the storyboard so
as to be able to generate the game by means of automatic
processing. The idea is to design an XML markup language
which will allow all the elements of the game (e.g. charac-
ters, scenes, objects, conversations) to be defined and ref-
erenced to the required graphic elements. This approach
makes it possible to organize and simplify the participation
of several experts (including the educators). To simplify the
authoring process and to obviate the need to know XML,
an editor for educational graphic adventures is provided (see
Figure 2), which enables this type of games to be created at
a low cost using a simple user interface.

3.2 Integration with e-Learning Environments
While games developed using <e-Adventure> can also

be run as stand-alone applications, they are designed to be
integrated into an e-Learning environment. When a com-

mon player developed with Java technologies is used, de-
ployment in a browser is direct, and so games can be em-
bedded in the same way as any other educational material
(e.g. a PDF document, a Flash animation, etc.) accessible
from an LMS. In the simplest case, games developed using
<e-Adventure> will follow the black box model described
previously. However, <e-Adventure> offers more sophisti-
cated integration options. Throughout the running of the
game <e-Adventure>, the LMS has access to its internal
state (see Figure 3). This allows the LMS (and, therefore,
the instructor) to monitor the learner’s progress during the
game. Given that, in principle, all games may be conceived
as state machines, the task of the instructor consists of iden-
tifying the states of the game that are relevant from an edu-
cational point of view. Once these states are identified, the
LMS monitors state transitions as they occur during the
game. Activation of the relevant states is logged and pre-
sented to the instructor.

The description of games as state machines also allows
the instructor to influence the behaviour of the game from
the LMS. All that is required to be able to modify the be-
haviour of the game is to force the establishment of an ap-
propriate initial state from the LMS.

Of course, this type of integration requires the LMS to
be capable of communicating with the content and provid-
ing the instructor with the mechanisms needed to interpret
and process this information. In the case of <e-Adventure>,
this communication process is integrated with environments
that are compatible with the IMS Learning Design3  specifi-
cation [16], which allows the modelling of complex learn-

Figure 2: The Educational Graphic Adventures Editor Included in the <e-Adventure> Platform.

3 <http://www.imsglobal.org/learningdesign/>.
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ing experiences with multiple educational paths that can be
tailored to the needs of each particular learner [17]. The
games are run on the learner’s computer but there is always
a communication channel open with the LMS. This makes
it possible to connect <e-Adventure>’s internal monitoring
and adaptation mechanisms with IMS Learning Design’s
execution environment.

4 Conclusions
After several years of academic discussion and various

successful pilot initiatives, videogame-based learning is
becoming one of the most fashionable of educational trends.
The potential shown by existing initiatives points towards
some very interesting instructional models combining
videogames with other materials. But, as we have discussed
in this article, the potential shown up to now should be
viewed with a degree of caution. Videogames may be a very
powerful educational tool if used properly, but this does
not mean that anything remotely resembling a videogame
is going to have educational value, nor does it mean that we
should convert all our educational content into videogames.

The reduction of development costs is a key issue in
any debate regarding videogames and education. The use
of authoring tools is an interesting way of addressing this
problem, given the low development costs that tend to be
associated with such tools. But these tools will need to pro-
vide direct support to the special needs of the field of edu-
cation. Among these needs we would highlight the need to
make it easy for instructors and game designers to cooper-
ate in the development process in order to strike the correct
balance between educational value and entertainment. It

should also be noted that the use of authoring tools such as
those provided by the <e-Adventure> platform has a natu-
rally positive impact on content maintainability, thereby
meeting another of the basic needs of the field of educa-
tional.

It should be mentioned that this reduction in costs is
offset by having to limit ourselves to a single type of game,
since simplicity is achieved at the expense of flexibility. To
strike a reasonable compromise between educational po-
tential and cost, the designers of <e-Adventure> chose to
focus on a single type of game: Graphic Adventures. This
type of game is often referred to in literature on the subject
as having the greatest educational potential, especially in
terms of the development of problem solving and planning
skills, as well as for learning and understanding processes
(as opposed to the learning of information "by heart")
[18][19].

With regard to the deployment of content, LMS envi-
ronments provide an ideal platform. Given its technologi-
cal nature, it is a field in which it is much easier to deploy
interactive digital content (in comparison with a school en-
vironment) and where designers are under pressure to find
mechanisms with which to overcome the classical concept
of e-Learning. But merely to place interactive content in e-
Learning environments does not make full use of the edu-
cational potential of games, particularly in terms of their
capacity for learning experience assessment. This, combined
with the possible reluctance of educators to use this type of
content, makes it essential to put in place learning process
assessment and monitoring systems to work in conjunction
with the assessment mechanisms of the various LMSs. The
<e-Adventure> platform described in this article is an ex-
ample of this type of implementation. The combination of
IMS Learning Design with educational games developed
using <e-Adventure> delivers some very interesting learn-
ing patterns, as described in [20], although their applica-
tion is limited to LMSs able to support the specification.

2 The management subsystem of the learning process is able to
monitor the interaction between learner and game. Also, by forc-
ing changes in the internal state, it is possible to adapt the games
to different learning scenarios.

Figure 3: Integration of Educational Games in LMS Environments2 .
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The mechanisms provided by the <e-Adventure> plat-
form for the creation and deployment of educational graphic
adventures are a step towards achieving a more or less gen-
eralized integration while allowing interesting learning pat-
terns to be implemented by combining videogames with
other types of Web content. Developments carried out to
date using <e-Adventure> in fields such as medical train-
ing [21] have had affordable development costs and have
given rise to interesting initiatives in which games are de-
ployed as part of complex learning experiences. It is our
belief that this integration model has all the necessary fea-
tures to ensure the gradual integration of games into educa-
tional processes, at least in e-Learning environments. Given
the importance currently being placed on approaches com-
bining traditional education with e-Learning environments,
commonly referred to as b-Learning (blended-learning) [22],
from here the next development could be the populariza-
tion of b-Learning as an entry vehicle for the deployment
of educational games in traditional learning environments
as well.
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